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Warm-Up

How do you typically begin a 
lesson with students? What are 

you trying to accomplish in a 
lesson opening, and why?
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Embedded Formative Assessment Strategies

Wiliam, D. (2018). Embedded formative assessment, 2nd ed. Bloomington, IN: Solution Tree Press.
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Learning Intentions & Success Criteria

The learning goals, sometimes called “learning 

targets,” should be aligned to and derived 
from the broader curricular goals and state 

standards.

What will my students be trying to learn? 
What does success, or hitting the target, look 

like?

➢ Make sure students are aware of what they are trying 

to learn and the success criteria.
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What happens when 

students don’t know what 

they are intended to learn or 

how they will know if they’ve 

learned what they were 

supposed to?



Learning Goals & Success Criteria
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Learning Goals: Research indicates that students who can identify and 
understand the learning expectations for a lesson or set of lessons are 
better prepared to support one another and to take responsibility for their 
own learning.

Where am I 

going?

How will I 

know if I 

have 

arrived?



Learning Goals in Action: Example 1
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What do you notice?

What does the 

teacher do to clarify, 

share, and help 

students understand 

the learning goals for 

the day?

https://youtu.be/5sBipS_cVRs

https://youtu.be/5sBipS_cVRs


Learning Goals in Action: Example 2

8

What do you notice?

What does the 

teacher do to clarify, 

share, and help 

students understand 

the learning goals for 

the day?

https://youtu.be/moStl3YbPhA

https://youtu.be/moStl3YbPhA


Learning Goals

• Learning goals address what students will learn. These goals can be stated in 

terms of what students will know, understand, or be able to do by the end of 

the lesson or series of lessons, or they may be stated in terms of how students 

will apply what they know.

• Learning goals can be presented in a variety of ways, including writing the 

goals on the board, circulating documents through a document-sharing 

Website, sharing on interactive whiteboards, etc..

• Learning goals are presented near the start of the lesson. A teacher may begin 

the lesson by immediately presenting the learning goals, or the teacher may 

begin with an initial warm-up activity and then present the goals.  
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Teacher Practice Along a Continuum
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We are discussing formative assessment processes in relation to student 

learning in this micro-course, but teachers are learners too! The FARROP tool

supports formative assessment processes in relation to teacher learning. 

https://drive.google.com/file/d/1EiKBGXiJjcKom8vq8sc-AKahB6sp7h3U/view?usp=sharing


See page 38 in the 

FARROP tool for 

the learning goals 

continuum
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https://drive.google.com/file/d/1EiKBGXiJjcKom8vq8sc-AKahB6sp7h3U/view?usp=sharing


Use of FARROP Continuums

(1)self-reflection

(2)reflection on the practice of a peer

(3)requested observation from an instructional coach or leader for 

focused feedback
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Note: Formative assessment practice may vary from lesson to lesson. For example, teachers may 

not ask students to reflect on their own learning in every lesson. In order to get a more complete 

“read" on practice, complete the self-reflection or observation for several lessons within a short 
period of time.



Learning Goals & Success Criteria
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Criteria for Success: Research suggests that students are more able to 

demonstrate their own learning when they understand what quality work 

actually looks like.

Where am I 

going?

How will I 

know if I 

have 

arrived?



Success Criteria in Action: Example 1
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What do you notice?

What does the 

teacher do to clarify, 

share, and help 

students understand 

the success criteria for 

the lesson?

https://youtu.be/NRmwGB5gWrQ

https://youtu.be/NRmwGB5gWrQ


Success Criteria in Action: Example 2
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What do you notice?

What does the 

teacher do to clarify, 

share, and help 

students understand 

the success criteria for 

the lesson?

https://youtu.be/NRmwGB5gWrQ

https://youtu.be/NRmwGB5gWrQ


Success Criteria

• Criteria for success flow naturally from clarifying and sharing learning goals. It 

doesn’t have to be two separate events; they go together.

• Criteria for success describe what success in learning would look like or what 

students could do to demonstrate their learning. The criteria can take the 

form of “I can” statements that explicate what all students will know or 

understand by the end of the lesson, a rubric that students can use to check 

their work (or creating a rubric together with students), examples of strong 

(exemplars) or weak work that illustrate aspects of quality, a “preflight” 

checklist, etc.
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See page 

42 in the 

FARROP 

tool for the 

success 

criteria 

continuum

https://drive.google.com/file/d/1EiKBGXiJjcKom8vq8sc-AKahB6sp7h3U/view?usp=sharing
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Putting it All Together

Note: You can find additional video examples of teachers sharing learning goals and/or success criteria from this 

playlist on youtube. Just look for videos that start with the title: “Teacher communicates expectations for 

learning”

Where do the learning targets and success 

criteria come from?

● State content standards (Grade- and 

subject-specific learning expectations)

● Curriculum materials (Unit learning 

targets/objectives)

https://www.youtube.com/playlist?list=PLke9AloG4XNtJ2HFL9CWFI9Um60Jb4SKi


Examples: Learning Targets & Success Criteria

Unit Goal - Gr 4 

Math

Lesson Learning Target Success Criteria

*Demonstrate conceptual 

understanding of place 

value and rounding. 

*Solve two-digit addition 

and subtraction problems 

fluently using multiple 

algorithms.

*Example from Eureka Math -

Module 1, Lesson 4, Topic A

4.NBT.A.2:

Read and write multi-digit whole 

numbers up to 1 million using 

expanded form.

Compare two multi-digit numbers 

based on meanings of the digits in 

each place, using >, =, and < 

symbols to record the results of 

comparisons. 

● Explain what it means to write a number in 

expanded form (i.e., how a number is formed 

using place value).

● Accurately write numbers in expanded form 

up to 1 million.

● Apply concepts of expanded form to compare 

two multi-digit numbers and correctly record 

whether one of the numbers is <, >, or = the 

other number.
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Examples: Learning Targets & Success Criteria

Unit Goal - Gr 6 

ELA

Lesson Learning Target Success Criteria

Write an argument on 

topics or texts to support a 

claim with reasons and 

evidence.

To learn how to locate relevant 

and convincing facts, details, and 

reasons based on the intended 

audience.

● Establishes a credible claim

● Supports the claim with appropriate evidence 

that coherently link together

● Explains and elaborates the evidence to 

strengthen the argument

● Establishes the topic and claim through the 

introduction and summarizes main points in 

the conclusion

● Uses appropriate academic language, 

grammar, and punctuation



Examples: Learning Targets & Success Criteria

Unit Goal - HS Biology Lesson Learning Target Success Criteria

Understand and apply the following 

concepts of natural selection and 

evolution to phenomena:

(1) Changes in the physical 

environment influence the 

creation, expansion, and 

extinction of species

(2) Natural selection occurs through 

trait variation; it leads to 

adaptation and positively affects 

survival. 

(3) Evolution is a consequence of 

four factors.

*Example from iHub Biology, Unit 1

DCI: Identify different kinds and types 

of bacteria and explain how they 

operate.

SEP: Ask questions to clarify and seek 

information about a phenomenon 

SEP: Develop models to predict the 

relationships between components of 

a system

CCC: Use a specific case study to 

identify patterns that can explain why 

a phenomenon is occurring.

Using a case study of bacterial infection: 

● Explain the difference between resistant 

and non-resistant bacteria

● Explain the difference between 

staphylococcus and stenotrophomonas 

bacteria.

● Develop at least two questions that need 

would need to be addressed to solve this 

case.

● Develop a theoretical model to explain how 

bacteria can become resistant to antibiotics.

Science Target Standard (HS Biology): HS-LS4-2; HS-LS4-5
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https://drive.google.com/file/d/173kk0stAa4AgMBChrCkh3sIXmpxO44pH/view
https://www.louisianabelieves.com/docs/default-source/year-long-planning/biology-lsss-and-ngss-crosswalk.pdf?sfvrsn=98d6418_4


Going Deeper: Micro-Course 2

Module 1
➢ Overview: Formative assessment 

processes and learning acceleration 

(Advanced)

Module 2
➢ Where the learner is going: Clarifying, 

sharing, and understanding learning 
intentions and success criteria

Module 3
➢ How to get there: Providing feedback that 

moves student learning forward

Module 4
➢ Closing the gap, Part 2: Involving students 

and their peers in the formative 

assessment process
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Reflection Questions

1. Describe how learning goals and success criteria relate to one another.

2. Explain why it is critical to clarify, share, and ensure student understanding of 
learning goals and success criteria.

3.Reflect on your own practice: How have you been sharing learning goals and 
success criteria with your students? How could you improve your practice after 
listening to this module?

4.Identify an upcoming unit of study. How could you build varied opportunities 
to clarify and share learning goals and success criteria with your students in 
this unit?

5.What is one key takeaway and one lingering question you have after listening 
to this module?
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